Pupil premium strategy statement for St. Crispin’s CP

Infant School 2024-26

This statement details our school’s use of pupil premium funding to help improve the

attainment of our disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this
academic year and the effect that last year’s spending of pupil premium had within our

school.

School overview

Detail (updated September 2026)

Data

School name St Crispin’s Infant
School

Number of pupils in school 167

Proportion (%) of pupil premium eligible pupils 27.3% (57)

Academic year/years that our current pupil premium 2024-2026

strategy plan covers (3 year plans are recommended)

Date this statement was published Dec 2025

Date on which it will be reviewed July/Sept 2026

Statement authorised by

Victoria Acors

Pupil premium lead

Victoria Acors

Governor / Trustee lead

Simon O’Keefe

Funding overview

If your school is an academy in a trust that pools this
funding, state the amount available to your school this
academic year

Detail Amount
Pupil premium funding allocation this academic year (2025-| £86, 355
2026)

Recovery premium funding allocation this academic year £0

Pupil premium funding carried forward from previous £0

years (enter £0 if not applicable)

Total budget for this academic year £86,355




Part A: Pupil premium strategy plan

Statement of intent

At St Crispin’s, our vision is to provide a nurturing, inclusive environment where every
child can reach their individual potential. Our aim is to use pupil premium funding to
ensure that all pupils, irrespective of their background or the challenges they face,
make good progress and attain well across all subject areas. Our pupil premium
strategy focuses on supporting disadvantaged children to meet that aim and on
improving outcomes for disadvantaged pupils so that they are comparable with the
outcomes for non-disadvantaged pupils.

We will consider the challenges faced by disadvantaged pupils and the individual
needs of pupils, ensuring that our approach and actions are based on diagnostic
assessment and not assumptions about the impact of disadvantage.

High quality teaching is at the heart of our strategy as this is proven to have the
greatest impact on closing the disadvantage gap and will, in addition, benefit all
children in our school. We will identify the areas where children require additional
support and take appropriate actions to address these needs, providing opportunities
for children to keep up and catch up. Addressing the wider issues faced by
disadvantaged children is also central to our strategy and the activities listed in this
document support children’s general well-being and help to address other barriers to
children progressing and achieving high attainment.

The approaches we have adopted complement each other to help pupils to achieve
their full potential. To ensure they are effective we will:

e Ensure disadvantaged pupils are supported and challenged as appropriate in
the work they are set by using adaptive teaching methods as part of our quality
first teaching to ensure that staff have high expectations for all pupils.

e Actearly to identify needs and intervene appropriately by providing appropriate
targeted interventions which are evidenced in our provision maps. Within our
regular pupil progress meetings the needs of individual pupils are discussed
and appropriate diagnostic assessments such as language link , Talk Boost or
Lucid CoPS take place. Our teaching staff follow the graduated approach as
part of their daily practice and frequently seek advice and guidance from our
SENDCO.

e Adopt a whole school approach where all staff take responsibility for
disadvantaged pupils’ outcomes and have consistently high expectations of
what can be achieved.




Challenges

This details the key challenges to achievement that we have identified among our
disadvantaged pupils.

Challenge
number




2025-2026: Our assessments show that our pupils are working
below the national expectations for writing at the end of KS1. In our
school setting disadvantaged pupils’ attainment (45%) was 14%
lower than and there were significant gaps in Reading and Maths.

Our assessments, observations and discussions show that some
disadvantaged pupils have under-developed oral language skills and
vocabulary gaps compared to their peers.

2025-2026: Approx 30% of children entering reception (2025) require
additional speech and language support.

The increase in proportion of the children in EYFS that need support
with self-care and toileting has continued. This has resulted in adult
resources having to focus on this area.

Speech and language support was identified as a key priority across the
school. Therefore, one of the teaching assistants from our Inclusion Base
delivered daily speech and language programmes based on Speech and
Language Therapist (SALT) targets and Speech Link outcomes. This
provision was available to pupils across all year groups.

Speech and language development has been identified as a significant
area of need within the school. Initial baseline data from Speech Link
indicated that 30% of children entering Reception were identified as having
a speech and/or language difficulty.

Through targeted specialist interventions and a range of language groups
delivered throughout the year, pupils were provided with regular
opportunities to develop their communication skills. As a result, 64% of
those children identified as requiring support went on to achieve a Good
Level of Development (GLD) in the Early Learning Goals for Speaking,
Comprehension, Listening and Attention.

Our analysis shows that some disadvantaged pupils and families
continue to need additional support to secure and sustain improved
punctuality and attendance, which in turn will support better outcomes
for pupils.

In 2024-25 attendance of children eligible for PP was below that of
their peers, but by a smaller proportion. We believe this means our
strategies are having a positive impact on this aspect.

In 2025-2026: both all and PP eligible children’s attendance
significantly increased, however the gap did not close so this will
continue to be a focus for 2026-2027.
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2025-2026: Our observations and discussions suggest that
disadvantaged children have fewer opportunities to access extra-
curricular activities and educational and enriching experiences. This
has an impact on academic progress and attainment and negatively
impacts on self- confidence, well-being and physical health.

A comprehensive programme of curriculum-linked trips, visits and
enrichment experiences has been developed to ensure all pupils can
access high-quality opportunities that enhance learning and personal
development. The plan is designed to broaden cultural capital, strengthen
curriculum understanding, develop life skills and raise aspirations, ensuring
every child benefits from memorable experiences that prepare them for
future success

Trips planner - 2025-2026.docx

Extra curricular clubs tracking shows that sports funding was utlised in
Term 6 to have a sports coach at lunchtime. Focus children were targeted
and a drop in behaviour points for key children was evident.

Enrichment will continue to be focus in 2026-2027.

Our observations and discussions show that children need support to
build and sustain effective and appropriate relationships with adults, to
develop social skills, to improve and maintain their mental-health and

well-being and regulate their own behaviour.



https://thestouracademytrust.sharepoint.com/:w:/r/sites/truststaff/_layouts/15/Doc.aspx?sourcedoc=%7B57E2EB2A-3497-4EB1-B54C-BDBD962E93C8%7D&file=Trips%20planner%20-%202025-2026.docx&action=default&mobileredirect=true

Support required/given by the Family Support Worker includes school
health referrals, supporting attendance including home visits, Food
Bank referrals, day to day MH support.

Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan,
and how we will measure whether they have been achieved.

Intended outcome Success criteria
Improved writing attainment for all pupils Attainment in writing for all pupils to
including disadvantaged pupils. reach at least previous national levels.

Maintain at least equal attainment for
disadvantaged pupils compared with

their peers.
Improved oral language skills and Assessments and observations indicate
vocabulary among disadvantaged pupils. significantly improved oral language

amongst disadvantaged pupils, further
evidenced by engagement in lessons
and ongoing formative assessments.

End of EYFS data shows a reduction in
the gap between attainment of
disadvantaged pupils and their peers.

To improve attendance for all children and Sustained high attendance by end of the
close the gap between the attendance of strategy plan demonstrated by:
disadvantaged children and their peers. e Overall attendance for all children

being greater than 95%

e The gap between unauthorised
attendance for disadvantaged
children and their peers s
reduced to being at least in line
to that of their peers or below.




To provide extra-curricular and
enrichment opportunities for all children,
ensuring that disadvantaged children
have the same access to school based
educational and extra-curricular
experiences as their peers

Increase in number of disadvantaged
children accessing extra-curricular clubs.

All children and especially
disadvantaged children provided with
increased range of enrichment
opportunities, increasing children’s
cultural capital.

To achieve and sustain improved
wellbeing for all pupils, particularly our
disadvantaged pupils.

Sustained high levels of well-being by
end of strategy plan demonstrated by:

e Qualitative data from pupil and

teacher observations

for them and their
parents/families

enrichment activities

teacher voice, parent surveys and

e Pupils’ needs are being met
through well-being support

e Anincrease in participation in

Activity in this academic year
This details how we intend to spend our pupil premium (and recovery premium funding)

this academic year to address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £ 42,000

Activity

Evidence that supports this approach

Chall
enge
numb
er(s)
addre
ssed

Subscription to
CLPE

Provide staff
training in use of
Language Through
Colour, strategy to
improve writing
attainment

Through the use of high-quality texts children have
been shown to make an additional progress.
Positive impact on pupil engagement especially
with those who were previously reluctant to
engage. Having used CLPE last year we have
noticed that the gap has narrowed between
disadvantaged pupils and the rest.

LtC approaches have been shown to have positive
impact on language acquisition and literacy
development.

Although the EEF have not carried out large scale
evaluations of the impact of LtC specifically, they
highlight that multiple approaches will support
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children’s communication and language
development.




Improving literacy in KS1 | EEF
(educationendowmentfoundation.org.uk

CLPE impact report | CLPE.org

https://researchschool.org.uk/derby/news/evidence-
based-teaching-the-development-of-colour-coded-
writing

Provide oral language
support for all
children including
explicitly extending
pupils’ spoken
vocabulary and
providing purposeful,
curriculum-focused,
dialogue and
interaction.

CPD for staff to
support this.

On average, oral language approaches have

a high impact on pupil outcomes of 6 months’
additional progress. Some pupils may struggle
specifically with spoken language and should be
identified and provided with additional support
around oral language and articulation. It may be
helpful to focus on speaking and listening activities
separately where needed to meet particular needs.

Oral language interventions | EEF
(educationendowmentfoundation.org.uk)

Provide staff with
access to planning
that has been
produced by experts
and broken down
into small steps to
support learning
across the
curriculum.

Latest research into best approaches to learning
states that learning needs to be broken down into
small steps that are sequential and progressive.

Early mathematics | EEF

Forest School
sessions

Forest Schools have been shown to be beneficial
for all children but for those who are
disadvantaged may not have the access to
outdoors and/or enriching learning experiences
that take place outdoors

https://www.marjon.ac.uk/professional-
development-for-teachers/better-forest-
school/#:~:text=1t%20is%20an%20ethos%20that,c
entred%20learning%2C%20exploration%20and%?2

Oplay

The EEF says the evidence that outdoor and
adventurous learning benefits children
academically is not strong however, we know there
are benefits to well-being and confidence

https://educationendowmentfoundation.org.uk/edu
cation-evidence/teaching-learning-toolkit/outdoor-
adventure-learning



https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks-1
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks-1
https://clpe.org.uk/system/files/2024-06/CLPE%20Impact%20Report%202022-23%20FINAL.pdf
https://researchschool.org.uk/derby/news/evidence-based-teaching-the-development-of-colour-coded-writing
https://researchschool.org.uk/derby/news/evidence-based-teaching-the-development-of-colour-coded-writing
https://researchschool.org.uk/derby/news/evidence-based-teaching-the-development-of-colour-coded-writing
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/early-years/evidence-store/early-mathematics
https://www.marjon.ac.uk/professional-development-for-teachers/better-forest-school/#%3A~%3Atext%3DIt%20is%20an%20ethos%20that%2Ccentred%20learning%2C%20exploration%20and%20play
https://www.marjon.ac.uk/professional-development-for-teachers/better-forest-school/#%3A~%3Atext%3DIt%20is%20an%20ethos%20that%2Ccentred%20learning%2C%20exploration%20and%20play
https://www.marjon.ac.uk/professional-development-for-teachers/better-forest-school/#%3A~%3Atext%3DIt%20is%20an%20ethos%20that%2Ccentred%20learning%2C%20exploration%20and%20play
https://www.marjon.ac.uk/professional-development-for-teachers/better-forest-school/#%3A~%3Atext%3DIt%20is%20an%20ethos%20that%2Ccentred%20learning%2C%20exploration%20and%20play
https://www.marjon.ac.uk/professional-development-for-teachers/better-forest-school/#%3A~%3Atext%3DIt%20is%20an%20ethos%20that%2Ccentred%20learning%2C%20exploration%20and%20play
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/outdoor-adventure-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/outdoor-adventure-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/outdoor-adventure-learning

Targeted academic support (for example, tutoring, one-to-one support
structured interventions)

Budgeted cost: £23,500

Activity Evidence that supports this Challenge

approach number(s)
addressed

Provide structured Most studies of phonics are of intensive | 1

phonics support in small groups and one to one

interventions in line with the aim to supporting pupils to

with DfE for catch up with their peers. The effects of

blending, keep up one to one tends to be a little higher

and catch up. (+5 months) compared with small

group interventions (+4 months), but
this needs to be offset by the number

CPD - training for of pupils who can receive support.

new staff and

refreshers for Phonics | EEF
existing. (educationendowmentfoundation.org.u

k)
Provide targeted On average, oral language approaches | 2
speech and have a high impact on pupil outcomes
language supportto | of 6 months’ additional progress. Some
identified pupils. pupils may struggle specifically with

spoken language and should be
identified and provided with additional
support around oral language and
articulation. It may be helpful to focus
on speaking and listening activities
separately where needed to meet
particular needs.

Oral language interventions | EEF
(educationendowmentfoundation.org.u

k)

Wider strategies (for example, related to attendance, behaviour,
wellbeing)

Budgeted cost: £22,160

Activity Evidence that supports this Challenge
approach number(s)
addressed
Provide emotional The average impact of successful 5
and well- being SEL interventions is an additional
support for four months’ progress over the
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https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions

pupils and their
families.

course of a year. Alongside
academic outcomes, SEL
interventions have an identifiable
and valuable impact on attitudes to
learning and social relationships in

school.

Social and emotional learning | EEF
(educationendowmentfoundation.org

.uk)

Embedding principles
of good practice set
out in the DfE’s
Improving school
attendance advice

Administration team
time for attendance
monitoring and
meetings

Provide free access
to breakfast club to
support identified
families.

The DfE guidance has been
informed by engagement with
schools that have significantly
reduced levels of absence.

Provide free access
to extra-curricular
clubs for
disadvantaged
children.

Provide enrichment
activities to support
learning, well-being
and physical health

There is intrinsic value in teaching
pupils creative and performance
skills and ensuring disadvantaged
pupils access a rich and stimulating
arts education. Arts participation
may be delivered within the core
curriculum, or through extra-
curricular or cultural trips which can
be subject to financial barriers for
disadvantaged.

Arts participation | EEF
(educationendowmentfoundation.org

.uk)

Total budgeted cost:

£87,660
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https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation

Part B: Review of outcomes in the previous academic
year

Pupil premium strategy outcomes

This details the impact that our pupil premium activity had on pupils in the 2024 to 2025
academic year.

Last year we identified the following outcomes for our disadvantaged pupils:
e Improved reading attainment for disadvantaged pupils.

Pupil Cohort National
Premium

Phonics

Screening
Check 57% 67% 79%

2023

Phonics

Screening o o o
Check 52% 65% 80%

2024

Phonics

Screening
Check 47% 65% 80%

2025

Phonics 81.8%

Screening (all)
Check 66.7% 88.9% 68.3%

2026 (PP)

Data is now showing that outcomes have not yet improved for disadvantaged pupils.
Therefore, we have added additional strategies, e.g. Language through Colour, to
pedagogical approaches to teaching writing. A new Early Reading Lead has been
appointed who has considerable experience of improving outcomes for children
entitled to the PP funding. Since Sept 25, assessment of phonics is much more
regular, and actions are put into place immediately in order to ensure children are
able to keep up/catch up with their peers.

2026 update: Outcomes are now showing improvement in phonics for disadvantaged
pupils- this has increased by 19.7% from 2025 to 2026 and is not statistically different
from the national average for PP eligible children. The focus for 2026-2027 will be to
continue to embed the strategies and further closing of the difference.

¢ Improved oral language skills and vocabulary among disadvantaged
pupils.
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2026 2026 2025 2025 2024 2024
cohort PP Cohort PP Cohort PP

GLD 85% 78.9%

Communication 73% 53% 68% 42%
and Language

Although a gap is still present, we have seen a reduction in its size since last year.

Teachers in KS1 have reported that since the introduction of CLPE that pupils’
vocabulary has improved.

2026 update:

The % of children achieving GLD for C and L has significantly increased from 2025-
2026- by 12%. The % of PP eligible children has also significantly increased by 26%, a
larger increased than all which demonstrates the strategies are working extremely
well.. The gap between All and PP has decreased by 13.9%- dropping from 20% in
2025 to 6.1% in 2026.

e Toreduce the gap in attainment between disadvantaged children and their

peers.
EYFS
2023 2024 2025 2026
EYFS GLD Cohort | Cohort | Cohort 54% Cohort: 78.3%
achieved in 50% 53% PP 20% PP: 80%
all 17 areas. PP PP * 38% of the PP
39% 33% cohort had SEND
** PP with no SEND
33% achieved GLD

In 2026- PP children outperformed all children in GLD outcomes for the first time in at
least 3 years.

e To improve attendance for all children and close the gap between the
attendance of disadvantaged children and their peers.

Year Whole percentage Pupil Premium
(average)

2022-2023 92% 88%

2023-2024 92.8% 90%

2024-2025 93.3% 91.6%

2025-2026 94.7% 92.92%

This gap is closing.

Whole school attendance increased by 1.4% from 2025 to 2026. Pupil premium
13



attendance increased by 1.3%- a similar rate of improvement. The gap has not closed
any further than in 2024-2025 but this is forecast to close further in 2025-2026 as the
culture of attendance in the school has begun to change with the new policy introduced
from February 2026. Analysis demonstrates that the 2025-2026 Year 2 attendance
was the weakest in the school, the cohort who has now left.

e To provide extra-curricular and enrichment opportunities for all children,ensuring
that disadvantaged children have the same access to school based educational
and extra-curricular experiences as their peers.

Tracking for 2025-2026: Club break down 2025-26 6844 .xlsx

e To achieve and sustain improved wellbeing for all pupils, particularly our

disadvantaged pupils.

In the year 2024-25 our Children’s Champion and Family Support Worker (FSW)
have supported families of which at least 50% are entitled to pupil premium
through multifamily group, counselling, drop ins, sign posting and referrals.

From Sept 2025, the FSW supports families with attendance, referrals, Food Bank

and school health.

e To achieve and sustain improved behaviour for all pupils.

Evidence from pupil conferences and subject leader monitoring of pupil voice
shows that pupils feel safe and know how to seek support and self-regulate their
behaviour as part of our nurture school ethos.

Externally provided programmes

Please include the names of any non-DfE programmes that you purchased in the
previous academic year. This will help the Department for Education identify which ones

are popular in England

Programme

Provider

White Rose Maths

White Rose Education

Little Wandle Phonics SSP

Wandle Learning Trust

Cornerstones Education Cornerstones
Numbots TTRS
CLPE Centre for Literacy in Primary Education
REAL PE Real PE

TEACH Computing

National Centre for Computing Education

Collinshub ebooks

Harper Collins
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https://thestouracademytrust-my.sharepoint.com/:x:/r/personal/victoria_acors_stouracademytrust_org_uk/_layouts/15/Doc.aspx?sourcedoc=%7B70014593-6755-4A0C-9179-DDBC84273196%7D&file=Club%20break%20down%202025-26_6844.xlsx&action=default&mobileredirect=true

Boxall Profile Nurture UK

Singup Singup

Lucid CoPS GL Assessment

Language Link Speech Link Multimedia LTD

NATRE National Association of Teaches of RE
CPOMs CPOMs systems limited

Class Dojo Class Dojo

Project Evolve SWGFL (South West Grid for learning)

These programmes are free.
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Service pupil premium funding (optional)

For schools that receive this funding, you may wish to provide the following information:

Measure

Details

How did you spend your service pupil
premium allocation last academic year?

We receive funding for two children and it
is used to support the pastoral team
checkingin on the child.

What was the impact of that spending on
service pupil premium eligible pupils?

2026: The child was able to express any
feelings or difficulties that the absence of
her parentcaused, and be supported in
this.

Currently one child - £340
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