Inclusion Strategy

Before completing this template, read DfE's Developing an inclusion strategy using the
IMF for school leaders.

Schools can use this template to help them develop their inclusion strategy, which must
be published on their school website by 31 December every academic year.

Before publishing your completed statement, delete the instructions (text it italics) in this
template, and this text box.

Inclusion Strategy — St. Crispin’s Infant School

This statement details our school’s approach to delivering inclusive practice for all
children, including those with SEND, funded by our core school budget (including the
notional SEN budget) and the inclusive mainstream fund (IMF).

Strategy overview

Detail Date

Academic year/years that our current Inclusion Strategy | 2026-2027
covers

Date this statement was published September 2026
Date on which it will be reviewed Term 3 2027
Statement authorised by Victoria Acors

Statement of intent

At St Crispin's Infant School, we are committed to creating a truly inclusive learning
environment where every child is welcomed, valued, respected and empowered to
succeed. Ourvision is to provide a nurturing and inclusive environment where every
child can "lay the foundations for learning and life", ensuring that all children and
families are supported to develop the tools they need to succeed at St Crispin's and
beyond.


https://draft-origin.publishing.service.gov.uk/government/publications/inclusive-mainstream-fund-support-for-school-leaders/developing-an-inclusion-strategy-using-the-inclusive-mainstream-fund
https://draft-origin.publishing.service.gov.uk/government/publications/inclusive-mainstream-fund-support-for-school-leaders/developing-an-inclusion-strategy-using-the-inclusive-mainstream-fund

Inclusion is at the heart of everything we do. Through our school values of LEARN:
Leadership, Equity, Ambition, Respect and Nurture, we promote a culture where
diversity is celebrated, barriers to learning are removed and every child is given the
opportunity to flourish academically, socially and emotionally. We believe that equity
means providing each child with the support they need to thrive, recognising that
fairness does not always mean treating everyone the same.

We recognise that children learn and develop in different ways and that some pupils
may require additional support, adaptations or intervention in order to access learning
successfully. Through high-quality adaptive teaching, early identification of need,
strong pastoral support and a graduated approach to inclusion, we will ensure that
every child is able to participate fully in school life and access an ambitious curriculum.
We are committed to developing personalised approaches that enable children to feel
successful, confident and included in their learning.

At St Crispin's, inclusion extends beyond academic achievement. We are dedicated to
promoting children's wellbeing, communication, independence, self-regulation and
sense of belonging. We recognise that behaviour is communication and are committed
to responding to children with warmth, consistency and nurture. Through our nurturing
ethos, strong safeguarding culture and positive relationships with families, we aim to
create an environment in which children feel safe, happy and ready to learn.

Our inclusion strategy also reflects our belief that all children should have equitable
access to wider opportunities that enrich their lives and broaden their aspirations. We
will continue to develop opportunities for leadership, enrichment, communication and
personal development, including innovative provision such as Tiny Town, which
supports communication, interaction, independence and social development through
purposeful play.

In 2026-2027, we will focus on:
e Ensuring high-quality adaptive teaching in every classroom.
e Strengthening communication, language and interaction provision.
e Developing inclusive practice that promotes participation and belonging.
¢ Improving attendance and engagement for vulnerable learners.

e Increasing access to leadership, enrichment and wider curriculum
opportunities.

We will evaluate the effectiveness of our inclusion strategy through a range of
measures, including pupil progress, attendance, wellbeing indicators, pupil voice,
family feedback, provision reviews and quality assurance activities. Through
collaboration with families, the wider Trust and external professionals, we will continue



to ensure that St Crispin's remains a nurturing, ambitious and inclusive school where
every child is known, valued and supported to achieve their full potential.

Barriers to learning and participation

This details the key barriers to learning and participation that we have identified
amongst our pupils, necessitating inclusive universal approaches and targeted
support

Detail of barrier to learning (including notable trends or themes over time,
such as a growing prevalence or increasing complexity)

1 Emerging SEND and developmental needs are required to be identified as early as
possible. Staff may require additional expertise and confidence to implement
evidence-informed approaches, without this, it may result in delayed intervention
and reduced pupil access to learning.

2 Some pupils may experience barriers to accessing classroom learning due to
communication, sensory, cognitive, physical, emotional or social needs. Variability in
adaptive teaching and environmental accessibility can reduce participation,
independence and belonging.

3 Some pupils, particularly those with SEND, SEMH needs and communication
difficulties, can find traditional classroom environments challenging and may have
limited opportunities to develop confidence, resilience, independence and
engagement through alternative approaches to learning.

4, Some pupils require additional support with communication, interaction, emotional
regulation, sensory processing and readiness to learn that cannot always be met
through whole-class provision alone. These barriers may limit participation,
wellbeing and progress.

5. | A number of pupils require targeted support to address gaps in learning,
communication, literacy, numeracy, social skills or emotional regulation. Without
timely intervention, these gaps may widen and impact access to the curriculum.

6. | Some pupils experience social, emotional, mental health and communication
difficulties which affect attendance, transitions, relationships, emotional regulation
and readiness to learn. These barriers can lead to reduced engagement and
participation.




Without robust systems for identifying, tracking and reviewing provision, additional
needs may not be identified consistently, interventions may not be evaluated
effectively and resources may not be targeted to areas of greatest need.

School leaders and staff may require access to specialist expertise, evidence-
informed guidance and effective practice to meet increasingly complex SEND needs
and sustain high-quality inclusive provision.

Staff confidence, knowledge and expertise in adaptive teaching, SEND support and
inclusive practice may vary, creating inconsistency in classroom provision and
access to learning.

10.

Pupils with SEND and other vulnerabilities can face barriers to accessing wider
school opportunities due to social, emotional, physical, sensory, communication or
financial factors, reducing participation, confidence and sense of belonging.

11.

Some families require greater opportunities to engage with school, understand
available support and contribute to decision-making. Limited home-school
partnership can affect communication, trust and the effectiveness of provision for
pupils.




Activity in this academic year

What activities will we prioritise this academic year to alleviate the above barriers to
learning and participation faced by pupils with additional needs and SEND.

In this context, ‘activity’ is a reporting term to help understand where funding has
been allocated to build an inclusive core offer and does not indicate only targeted
provision. Activity may address multiple barriers identified, particularly for

improvements to your universal offer.

pupils, including those with SEND and other
vulnerabilities, to access learning, participate fully and
develop a strong sense of belonging.

e Each class has an inclusion trolley

e Sensory room to support regulation

e Flexible seating

Description of activity (noting evidence and barrier Activity | Total
numbers addressed) type budgeted
(whether cost (this
it is should
universa | @ccount for
{or spend from
targeted | MF and
) core
budget
allocations
)
1. Access to a Trust Reception Advisor and Trust CPDL Targeted | £9,450
Advisor (Early evidence-based support)
Effective Professional Development (EEF Guidance
Report)
https://educationendowmentfoundation.org.uk/education
-evidence/quidance-reports/effective-professional-
development
Strands covered: 1,2,3,4
2. Create inclusive learning environments that enable all Targeted | £5,000



https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development

Low arousal classrooms and soft lighting

Visual support including visual timetables, now and next
boards and communication aids

Transition plans for individuals and cohorts

Soft lighting in classrooms and low arousal spaces
Carefully selected technology to support a range of
needs, including: use of |-pads, videos and audios,
Clicker,

Metacognition and Self-Regulation Guidance Report
https://educationendowmentfoundation.orqg.uk/education
-evidence/quidance-reports/metacognition

Strands covered: 1,3,6,7

Forest School Training for staff to develop outdoor,
inclusive and child-centred learning opportunities.
Outdoor Adventure Learning (EEF Teaching and
Learning Toolkit)
https://educationendowmentfoundation.org.uk/education
-evidence/teaching-learning-toolkit/outdoor-adventure-

learning
Strands covered: 3,4,6,7

Targeted

£997

Development and use of the Inclusion Base and Tiny
Town provision to provide targeted communication,
interaction, nurture and personalised learning
opportunities for pupils with additional needs.

Communication and Language Approaches (EEF Teaching and

Learning Toolkit)

https.//educationendowmentfoundation.orq.uk/education-

evidence/teaching-learning-toolkit/oral-lanquaqge-interventions

Strands covered: 2,3,4,5,6,7

Targeted

Core
funding

5. Teaching Assistant-Led Interventions to Accelerate
Progress and Remove Barriers to Learning

e Talk Boost and Early talk Boost
e Language through Colour

e First class @ number

e Pre-teaching

Targeted

Core
funding



https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/metacognition
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/metacognition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/outdoor-adventure-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/outdoor-adventure-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/outdoor-adventure-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions

o Little Wandle Keep ups (1:1 and group)
e Attention autism
e Sensory circuits

Teaching Assistant Interventions (EEF Teaching and Learning
Toolkit)

https://educationendowmentfoundation.orq.uk/education-
evidence/teaching-learning-toolkit/teaching-assistant-
interventions

Making Best Use of Teaching Assistants (EEF Guidance
Report)

https://educationendowmentfoundation.orqg.uk/education-
evidence/quidance-reports/teaching-assistants

Strands covered: 2,3,4,5

6. Therapeutic and Nurture-Based Interventions to Support | Targeted | Core
Emotional Wellbeing, Regulation and Inclusion: funding
e Drawing and Talking
e Lego groups
e Nurture breakfast and nurture lunchtimes to provide a
quieter space for children who require it
¢ Children invited if for a soft landing at the start of each
term
Improving Social and Emotional Learning in Primary Schools
(EEF Guidance Report)
https://educationendowmentfoundation.org.uk/education-
evidence/quidance-reports/primary-sel
Strands covered: 3,5,6,7
7. Targeted CPDL Programme for Teachers and Teaching | Universal | Core
Assistants to Strengthen Inclusive Practice funding

Effective Professional Development Guidance Report
(EEF)
https://educationendowmentfoundation.org.uk/education
-evidence/quidance-reports/effective-professional-

development
Strands covered: 1,3,4,5



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/teaching-assistants
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/teaching-assistants
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/primary-sel
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/primary-sel
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development

8.

Inclusion Strategy Meetings led by Trust SEND advisor
to secure specialist advice, share resources and access
relevant specialist expertise

Special Educational Needs in Mainstream Schools (EEF
Guidance Report)
https.//educationendowmentfoundation.orqg.uk/education
-evidence/quidance-reports/send

Strands covered: 1,2,4,5

Universal

Core
funding

Implementation of TES Provision Mapping to strengthen
identification, planning, monitoring and evaluation of
SEND provision

Special Educational Needs in Mainstream Schools (EEF
Guidance Report)
https://educationendowmentfoundation.org.uk/education
-evidence/quidance-reports/send

Strands covered: 1,2,3,5

Universal

Core
funding

10.

Enrichment Opportunities for All Children to Promote
Inclusion, Participation and Belonging, including:

Trips and visitors planner

Trust and School enrichment planner
Children as leaders

Life skills curriculum

Social and Emotional Learning Toolkit (EEF)

https://educationendowmentfoundation.orq.uk/education-

evidence/teaching-learning-toolkit/social-and-emotional-

learning
Strands covered: 3,6,7

Universal

Core
funding

11.

Senco coffee mornings and Parent Forum meetings to
develop strong partnerships with families

Working with Parents to Support Children's Learning (EEF
Guidance Report)

https.//educationendowmentfoundation.orq.uk/education-

evidence/quidance-reports/supporting-parents

Universal

Core
funding



https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/send
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/send
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/send
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/send
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/supporting-parents
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/supporting-parents

Strands covered: 1,2,6

Intended outcomes

This explains the clear, realistic outcomes we want our inclusive approaches to
achieve by the end of our inclusion strategy, and how we will measure whether

they have been achieved.

Intended outcome

Success criteria

1. Through access to the Trust
Reception Advisor and Trust
CPDL Advisor, St Crispin's
strengthens inclusive mainstream
practice so that children's needs
are identified early, barriers to
learning are removed, and pupils
are able to achieve success within
their mainstream classroom
through high-quality adaptive
teaching and provision.

Leadership and Culture

Senior leaders and staff demonstrate a strong
commitment to inclusive practice, with advice
from Trust advisors informing whole-school
development and decision-making.

Inclusive Learning Environment:

Reception classrooms provide enabling,
nurturing and accessible learning
environments which support communication,
independence, engagement and self-
regulation.

High-Quality Teaching

Staff consistently use adaptive teaching
strategies recommended through Trust
support, enabling pupils with emerging needs
to access the full curriculum alongside their
peers.

Assessment and Identification

Robust assessment systems and professional
dialogue ensure that emerging needs are
identified early and appropriate support is
implemented quickly.

Provision and Intervention

Provision maps, interventions and classroom
support are evidence-informed and regularly
reviewed to evaluate impact and inform next
steps.

Partnership with Families

Parents and carers are actively involved in
discussions about their child's needs, progress




and support strategies, reporting positive
relationships with school staff.

Participation and Belonging

Children with additional needs participate fully
in classroom learning, wider curriculum
opportunities, enrichment activities and social
experiences alongside their peers.

Reception outcomes for Communication and
Language, Personal, Social and Emotional
Development and Early Reading continue to
improve, particularly for pupils identified as
vulnerable or at risk of underachievement.

Staff confidence in implementing inclusive
practice increases through coaching,
modelling, professional dialogue and ongoing
support from the Trust advisors.

A greater proportion of children's needs are
met successfully through ordinarily available
provision and high-quality classroom practice.

2. Learning environments across St
Crispin's are consistently inclusive,
nurturing and responsive, enabling
all pupils to access the curriculum,
develop independence, regulate
their emotions, communicate
effectively and experience success
as members of the school
community.

Leadership and Culture

e Inclusive practice is embedded in the
school's vision, policies and daily
routines.

o Staff consistently demonstrate high
expectations and a commitment to
inclusion for all pupils.

e Inclusion is regularly monitored and
reviewed through learning walks, pupil
voice and provision audits.

Inclusive Learning Environment

e Classrooms and shared spaces are
designed to be calm, accessible,
communication-friendly and supportive
of a range of needs.

e Visual supports, predictable routines
and environmental adaptations are
consistently implemented.




Pupils can independently access
resources and learning aids to support
their participation and success.

Sensory and regulatory needs are
considered within classroom
organisation and provision.

High-Quality Teaching

Adaptive teaching strategies are
evident in all classrooms and enable
pupils to access ambitious learning
alongside their peers.

Staff use scaffolding, modelling, visual
supports and flexible approaches to
remove barriers to learning.

Pupils with SEND and additional needs
participate successfully in whole-class
learning.

Assessment and Identification

Children's needs are identified early
through observation, assessment and
professional dialogue.

Staff use assessment information to
adapt learning environments and
teaching approaches effectively.

Appropriate support is implemented
swiftly when barriers to learning are
identified.

Provision and Intervention

Targeted provision complements,
rather than replaces, high-quality
classroom teaching.

Provision maps demonstrate that
support is evidence-informed and
regularly reviewed for impact.

Children receiving additional support
make expected or better progress from
their starting points.

Participation and Belonging

Pupils report that they feel safe,
valued, included and able to participate
fully in school life.




Children with additional needs access
playtimes, enrichment activities,
educational visits, leadership
opportunities and wider curriculum
experiences alongside their peers.

Behaviour, engagement and
attendance data show positive
outcomes for vulnerable groups.

Incidents of exclusion, disengagement
or reduced participation are minimised
through proactive support.

Partnership with Families

Families report feeling welcomed,
listened to and involved in decisions
relating to their child's education and
support.

Parents understand and contribute to
strategies used to support their child at
home and in school.

Positive home-school partnerships
contribute to improved attendance,
engagement and outcomes.

3. Staff develop the knowledge, skills
and confidence to use Forest
School approaches to create
inclusive, nurturing and engaging
outdoor learning opportunities that
support communication,
independence, wellbeing,
participation and achievement for
all pupils, particularly those with
SEND and additional
vulnerabilities.

Leadership and Culture

Leaders promote outdoor learning as
an integral part of the school's
inclusive practice and curriculum offer.

Forest School principles are
embedded within school improvement
priorities and inclusion development
planning.

Staff demonstrate a shared
understanding of the role outdoor
learning plays in supporting inclusion
and wellbeing.

Inclusive Learning Environment

Outdoor learning environments are
developed to provide accessible,
sensory-rich and engaging
opportunities for all learners.

Forest School experiences support
communication, exploration, problem-




solving, risk management and
independence.

Pupils with additional needs access
outdoor learning successfully through
appropriate adaptations and support.

High-Quality Teaching

Staff use Forest School approaches to
deliver inclusive, child-centred learning
experiences that complement
classroom learning.

Outdoor learning opportunities are
used effectively to support language
development, engagement and
motivation.

Staff adapt activities to meet the needs
of individual pupils whilst maintaining
high expectations for participation and
achievement.

Assessment and Identification

Observations within Forest School
sessions contribute to the identification
of children's strengths, interests and
emerging needs.

Staff use information gathered through
outdoor learning to inform planning
and provision.

Increased opportunities are available
to assess communication, social
interaction, resilience and
independence in real-life contexts.

Provision and Intervention

Forest School approaches are used as
part of a graduated response to
support pupils experiencing barriers to
learning, engagement or wellbeing.

Targeted groups benefit from planned
outdoor experiences that develop
confidence, emotional regulation and
social skills.

Pupils identified as vulnerable
demonstrate improved engagement
and participation over time.




Participation and Belonging

All pupils, including those with SEND
and disadvantaged pupils, participate
fully in outdoor learning opportunities.

Pupil voice demonstrates that children
feel included, successful and
connected to their learning.

Forest School experiences promote
collaboration, leadership, resilience
and positive relationships.

Pupils demonstrate increased
confidence, independence and
willingness to take appropriate risks in
their learning.

Partnership with Families

Families understand the aims and
benefits of Forest School and outdoor
learning.

Parents report positive impact on their
child's confidence, wellbeing and
engagement with school.

Opportunities are provided to share
learning and celebrate achievements
with families.

4. Development and use of the
Inclusion Base and Tiny Town
provision to provide targeted
communication, interaction, nurture
and personalised learning
opportunities for pupils with
additional needs.

Leadership and Culture

The Inclusion Base and Tiny Town
form an integral part of the school's
inclusive practice and graduated
approach.

Staff demonstrate a shared
understanding of how specialist
provision supports successful inclusion
within mainstream education.

Inclusive practice is regularly
monitored and evaluated through
provision reviews, pupil outcomes and
stakeholder feedback.

Inclusive Learning Environment

The Inclusion Base and Tiny Town
provide calm, structured,




communication-friendly environments
that meet a range of developmental,
sensory and interaction needs.

Learning environments support
communication, independence,
imagination, self-regulation and social
development.

Pupils can access visual supports,
adapted resources and personalised
strategies that enable successful
participation in learning.

High-Quality Teaching

Staff use evidence-informed
approaches to develop
communication, interaction, language,
play and independence sKills.

Strategies used within the provision
are consistently transferred into
classroom practice to support
successful inclusion.

Pupils demonstrate increasing
confidence and engagement in both
specialist and mainstream learning
environments.

Assessment and Identification

Children's strengths, barriers and
developmental needs are identified
accurately through observation,
assessment and professional dialogue.

Progress towards individual outcomes
is monitored regularly and informs
future provision.

Staff use information gathered through
Tiny Town and Inclusion Base
activities to refine support and
adaptations.

Provision and Intervention

Targeted provision is planned around
identified needs and complements
high-quality classroom teaching.

Pupils receiving support make
measurable progress in areas such as




communication, interaction, emotional
regulation, independence and
engagement.

Provision reviews demonstrate positive
impact and clear next steps for pupils.

Participation and Belonging

Pupils accessing the Inclusion Base
and Tiny Town remain active members
of their mainstream class and school
community.

Children demonstrate increased
confidence in joining classroom
activities, social situations, enrichment
opportunities and play experiences.

Pupil voice shows that children feel
safe, included, valued and successful.

Children develop stronger friendships,
social communication skills and
resilience.

Partnership with Families

Parents are actively involved in
planning, reviewing and celebrating
progress.

Families report increased confidence
in supporting their child's
communication, learning and
wellbeing.

Home-school communication
contributes to consistent support and
improved outcomes.

Teaching Assistant-Led
Interventions to Accelerate
Progress and Remove Barriers to
Learning

Talk Boost and Early talk Boost
Language through Colour

First class @ number
Pre-teaching

Little Wandle Keep ups (1:1 and
group)

Leadership and Culture

Intervention programmes are
strategically planned and monitored as
part of the school's graduated
approach to inclusion.

Leaders regularly evaluate the impact
of interventions and use evidence to
inform provision decisions.

Teaching assistants receive ongoing
training, coaching and support to




Attention autism
Sensory circuits

deliver high-quality interventions
consistently.

High-Quality Teaching

Interventions are used to complement,
not replace, high-quality classroom
teaching.

Teaching assistants work closely with
teachers to ensure intervention
learning is reinforced within classroom
provision.

Pre-teaching supports pupils to access
upcoming learning with increased
confidence and independence.

Strategies from interventions are
embedded within daily classroom
practice.

Assessment and Identification

Pupils are accurately identified for
intervention through robust
assessment, observation and
professional dialogue.

Baseline and exit assessments
demonstrate the impact of intervention
programmes.

Progress is reviewed regularly through
Assess-Plan-Do-Review cycles and
provision reviews.

Intervention programmes are adapted
in response to pupils' changing needs
and outcomes.

Provision and Intervention

Pupils participating in Talk Boost, Early
Talk Boost and Language Through
Colour demonstrate improved
communication, language and
vocabulary skills.

Pupils participating in Little Wandle
Keep-up Sessions make accelerated
progress in phonics and early reading
and are increasingly able to keep up
with age-related expectations.




Pupils participating in First Class @
Number demonstrate improved
mathematical understanding,
confidence and fluency.

Pupils accessing Attention Autism
show improved engagement, attention,
communication and participation in
learning activities.

Pupils accessing Sensory Circuits
demonstrate improved readiness to
learn, self-regulation and engagement
throughout the school day.

A higher proportion of pupils meet their
individual targets and make expected
or better progress from their starting
points.

Participation and Belonging

Pupils demonstrate increased
confidence in participating within
whole-class learning and wider school
experiences.

Children receiving intervention support
are increasingly able to access
learning alongside their peers.

Pupil voice demonstrates that children
feel successful, included and
supported in their learning.

Children show increased
independence, resilience and
willingness to engage in challenging
learning tasks.

Partnership with Families

Parents are informed and involved in
intervention planning and review
processes.

Families understand the purpose of
interventions and receive practical
strategies to support learning at home
where appropriate.

Parent feedback indicates improved
confidence in supporting their child's
learning and development.




6. Pupils with social, emotional,
mental health, communication and
relational needs develop improved
emotional wellbeing, self-
regulation, resilience and social
interaction skills, enabling them to
engage positively in learning, build
strong relationships and participate
fully in school life.

Leadership and Culture

The school maintains a nurturing and
inclusive culture where emotional
wellbeing is recognised as
fundamental to learning and
participation.

Staff demonstrate a shared
understanding of trauma-informed and
relational approaches to supporting
children.

Emotional wellbeing provision is
regularly monitored, reviewed and
adapted to meet identified needs.

Inclusive Learning Environment

Children have access to safe,
predictable and nurturing spaces that
support emotional regulation and
wellbeing.

Nurture Breakfasts, Nurture
Lunchtimes and Soft-Landing sessions
provide effective support for pupils who
find transitions, social situations or
unstructured times challenging.

Children demonstrate increased
confidence and readiness to engage in
learning following participation in
nurture-based provision.

Assessment and Identification

Children requiring therapeutic or
nurture-based support are identified
early through observations,
assessments, pupil voice and
professional dialogue.

Individual emotional wellbeing needs
are regularly reviewed through Assess-
Plan-Do-Review processes.

Staff use information from intervention
sessions to inform classroom support
and next steps.

Provision and Intervention




Pupils participating in Drawing and
Talking demonstrate improved
emotional expression, confidence and
resilience.

Pupils attending Lego Groups develop
improved communication, turn-taking,
problem-solving, cooperation and
social interaction skills.

Pupils accessing Nurture Breakfasts,
Nurture Lunchtimes and Soft Landing
sessions demonstrate improved
emotional regulation, readiness to
learn and engagement throughout the
school day.

Individual provision demonstrates
measurable impact against identified
emotional and social targets.

Children develop effective strategies to
recognise, communicate and manage
emotions appropriately.

Participation and Belonging

Pupils report feeling safe, understood,
valued and included within the school
community.

Vulnerable pupils demonstrate
increased participation in classroom
activities, playtimes, enrichment
opportunities and wider school
experiences.

Children develop positive relationships
with peers and adults and show
increased confidence when interacting
with others.

Incidents of dysregulation, emotional
distress or withdrawal reduce over
time.

Attendance and engagement improve
for identified pupils.

High Quality Teaching

Strategies used within therapeutic and
nurture provision are consistently
reflected within classroom practice.




Teachers and teaching assistants use
knowledge gained through
interventions to adapt support and
improve engagement within lessons.

Pupils are increasingly able to access
learning independently and
successfully alongside their peers.

Partnership with Families

Families are actively involved in
identifying needs, setting targets and
reviewing progress.

Parents report improvements in their
child's confidence, emotional wellbeing
and engagement with school.

School staff provide practical advice
and strategies to help families support
emotional wellbeing at home.

7. All staff have the knowledge, skills
and confidence to deliver high-
quality inclusive practice that
removes barriers to learning,
promotes participation and
belonging, and enables all pupils,
including those with SEND and
other vulnerabilities, to succeed
within mainstream classrooms.

Leadership and Culture

Inclusion is understood by all staff as a
whole-school responsibility.

Leaders establish a culture of high
ambition and high expectations for all
pupils.

Staff demonstrate shared

understanding of the school's inclusion
priorities and Graduated Approach.

Professional learning is embedded
within school improvement planning
and evaluated for impact.

High Quality Teaching

Adaptive teaching is evident
consistently across all classes and
curriculum areas.

Staff confidently use evidence-
informed strategies to support
communication, cognition, sensory
needs, emotional regulation and
engagement.

Teaching is planned to remove barriers
to learning from the outset rather than




relying solely on additional
interventions.

Classroom observations and learning
walks demonstrate consistently
inclusive practice.

Pupils with SEND and other
vulnerabilities access ambitious
learning alongside their peers.

Assessment and Identification

Staff demonstrate increased
confidence in identifying emerging
needs and barriers to learning.

Teachers use assessment information
effectively to adapt provision and
teaching approaches.

Early identification of needs leads to
timely support and reduced delays in
accessing appropriate provision.

Assess-Plan-Do-Review processes are
implemented consistently across the
school.

Inclusive Learning Environment

Learning environments are
communication-friendly, accessible
and supportive of a wide range of
needs.

Staff effectively use visual supports,
scaffolds, sensory strategies and
predictable routines.

Classrooms promote independence,
engagement and participation for all
learners.

Environmental adaptations are
routinely implemented where required.

Provision and Intervention

Staff understand the relationship
between high-quality teaching and
targeted intervention.

Intervention decisions are informed by
assessment and evidence rather than
availability.




Provision maps demonstrate clear
links between identified needs, support
and impact.

Pupils receiving additional support
make expected or better progress from
their individual starting points.

Participation and Belonging

Pupils with SEND and other vulnerable
groups participate fully in classroom
learning, enrichment, educational visits
and leadership opportunities.

Pupil voice demonstrates that children
feel included, valued and successful.

Staff actively promote belonging,
positive relationships and meaningful
participation.

Attendance, engagement and
participation improve for targeted
groups.

Partnership with Families

Staff demonstrate confidence in
working collaboratively with parents
and carers.

Families report that communication
regarding support strategies is clear
and supportive.

Parents feel involved in identifying
needs, planning provision and
reviewing progress.

Home-school partnerships contribute
positively to pupil outcomes and
wellbeing.

8. A strategic and collaborative
approach to inclusion is embedded
across the school, ensuring that
staff have access to specialist
expertise, high-quality guidance
and evidence-informed practice.
This leads to improved outcomes,
participation and belonging for
pupils with SEND and other

Leadership and Culture

Inclusion is a visible whole-school
priority that is regularly reviewed
through strategic Inclusion Strategy
Meetings.

Senior leaders, SENDCo and staff
demonstrate increased confidence in




vulnerabilities, whilst strengthening
the school's capacity to meet a
diverse range of needs within
mainstream provision.

leading and implementing inclusive
practice.

Specialist advice is translated into
clear actions that contribute to school
improvement and inclusion priorities.

Inclusive Mainstream Fund priorities
are monitored and evaluated
systematically throughout the year.

Assessment and Identification

Staff have access to specialist
expertise that supports accurate
identification of emerging needs and
barriers to learning.

Assessment information is used
effectively to inform planning, provision
and intervention decisions.

Children receive timely support
following identification of need.

Assess-Plan-Do-Review processes are
consistently embedded and
demonstrate impact.

High Quality Teaching

Recommendations from Trust SEND
advisory meetings lead to improved
adaptive teaching across the school.

Staff implement evidence-informed
strategies to support communication,
learning, sensory, emotional and social
needs.

Learning walks and classroom
monitoring demonstrate increasingly
inclusive practice.

Pupils with SEND are able to access
ambitious learning alongside their
peers.

Provision and Intervention

Specialist advice informs the
development of effective, targeted and
personalised provision.




Provision maps demonstrate clear
links between identified needs, support
strategies and outcomes.

Intervention plans are regularly
reviewed and adapted in response to
pupil progress.

Children receiving additional support
make expected or better progress from
their starting points.

Inclusive Learning Environment

Advice from Trust specialists
contributes to the ongoing
development of inclusive, accessible
and communication-friendly learning
environments.

Staff implement environmental
adaptations and support strategies
effectively.

Learning environments support
independence, engagement and
successful participation for a wide
range of needs.

Participation and Belonging

Pupils with SEND and other
vulnerabilities participate fully in
classroom learning, enrichment
activities, educational visits and
leadership opportunities.

Pupil voice demonstrates that children
feel safe, valued, included and able to
succeed.

Barriers to participation are identified
and addressed proactively.

Attendance, engagement and
confidence improve for identified

pupils.

Partnership with Families

Families are actively involved in
planning, reviewing and evaluating
support.

Parents report feeling listened to,
informed and supported.




e Advice from external agencies and
Trust specialists is shared effectively
with families.

e« Home-school partnerships contribute
positively to pupil outcomes and
wellbeing.

A robust, evidence-informed Leadership and Culture
system for identifying, planning,
monitoring and evaluating
provision is embedded across the
school, ensuring that pupils with
SEND and other vulnerabilities
receive timely, targeted and
effective support that removes

e School leaders have a clear overview
of SEND and inclusion provision
across the school.

e Provision mapping informs strategic
decision-making, resource allocation
and school improvement priorities.

barriers to learning, promotes o Staff understand their roles and

participation and improves responsibilities within the graduated

outcomes. approach and provision review
process.

e Inclusion is monitored systematically
through regular analysis of provision
and impact.

Assessment and Identification

o Pupils experiencing barriers to learning
are identified quickly through
assessment, observation and
professional dialogue.

e Individual needs, strengths and
barriers are accurately recorded and
reviewed.

e Assessment information is used
effectively to inform provision planning
and next steps.

e Assess-Plan-Do-Review cycles are
consistently implemented and
documented.

Provision and Intervention

o All additional provision is clearly linked
to identified needs and intended
outcomes.




Interventions are monitored regularly
and evaluated against measurable
targets.

Staff can demonstrate the impact of
interventions and support strategies on
pupil outcomes.

Provision is adjusted promptly where
desired progress is not being
achieved.

Resources are targeted effectively to
maximise impact for pupils most in
need.

High Quality Teaching

Provision mapping supports teachers
in understanding and meeting the
needs of individual pupils.

Adaptive teaching strategies are
identified, recorded and implemented
consistently across classrooms.

Teachers and teaching assistants work
collaboratively to ensure support is
aligned with classroom learning.

Pupils increasingly access learning
successfully through a combination of
high-quality teaching and targeted
support.

Participation and Belonging

Barriers to participation are identified
early and addressed through
personalised support.

Pupils with SEND and other
vulnerabilities access learning,
enrichment activities, educational visits
and leadership opportunities alongside
their peers.

Pupil voice demonstrates that children
feel included, supported and
successful.

Attendance, engagement and
participation improve for identified

pupils.

Partnership with Families




e Parents and carers are actively
involved in reviewing provision and
discussing progress.

o Families have a clearer understanding
of the support their child receives and
its intended outcomes.

o Information is shared effectively
between school, families and external
professionals.

o Parents report feeling informed,
listened to and involved in decision-
making.

10.

All pupils, including those with
SEND, disadvantaged pupils and
other vulnerable groups, have
equitable access to a broad range
of enrichment, leadership and
personal development
opportunities that enhance cultural
capital, develop confidence and
independence, strengthen life skills
and foster a strong sense of
belonging within the school
community.

Leadership and Culture

e Inclusion and equitable access to
enrichment opportunities are
embedded within school improvement
planning and curriculum design.

e Leaders actively identify and remove
barriers that may prevent vulnerable
pupils from participating in enrichment
activities.

o Participation data is monitored
regularly to ensure disadvantaged
pupils and pupils with SEND are
represented proportionately in
enrichment opportunities.

o Staff maintain high expectations that
all children can contribute, participate
and succeed.

Inclusive Learning Environment

o Enrichment opportunities are planned
and adapted to ensure accessibility for
pupils with a wide range of needs.

e Educational visits, visitors and
enrichment experiences provide
inclusive opportunities for
communication, collaboration and
independence.

o Pupils experience learning in a range
of environments beyond the
classroom, broadening their




understanding of the world and
supporting different learning styles.

High-Quality Teaching

The Life Skills Curriculum develops
essential skills including
communication, problem-solving,
resilience, independence and self-
regulation.

Enrichment activities are linked
purposefully to curriculum learning and
personal development priorities.

Staff use enrichment experiences to
provide meaningful opportunities for
pupils to apply knowledge and skills in
real-life contexts.

Children are supported to develop
confidence, curiosity and ambition
through participation in wider learning
experiences.

Provision and Intervention

Additional support and adaptations are
provided where required to ensure all
pupils can access enrichment
opportunities successfully.

Vulnerable pupils are identified and
prioritised for participation where
barriers to engagement exist.

Individual support plans consider
participation in enrichment activities as
part of a holistic approach to inclusion
and personal development.

Provision is reviewed to ensure that
enrichment opportunities contribute to
improved wellbeing, engagement and
confidence.

Participation and Belonging

All pupils participate in a broad range
of enrichment opportunities during the
academic year.

Participation rates for pupils with
SEND and disadvantaged pupils are in




line with, or exceed, those of their
peers.

Pupils demonstrate increased
confidence, independence and
willingness to engage in new
experiences.

Children take on meaningful leadership
responsibilities through the Children as
Leaders initiative and other pupil
leadership opportunities.

Pupil voice demonstrates that children
feel included, valued and able to
contribute to school life.

Children develop a greater
understanding of community,
citizenship and their role in making a
positive contribution to society.

Partnership with Families

Families are informed about
enrichment opportunities and
supported to overcome any barriers to
participation.

Parents report that enrichment
experiences have positively impacted
their child's confidence, wellbeing and
aspirations.

School works collaboratively with
families to celebrate children's
achievements and participation.

Parents recognise the value of
leadership, life skills and enrichment
opportunities in preparing children for
future success.

11. Strong, trusting and collaborative
partnerships between school and
families contribute to improved
outcomes, wellbeing, attendance
and participation for pupils with
SEND and other vulnerabilities.
Parents feel informed, empowered
and actively involved in decisions

Partnership with Families

Parents and carers report feeling
welcomed, listened to and valued as
partners in their child's education.

Families have increased
understanding of SEND, inclusion
processes and available support.




relating to their child's education,
support and inclusion.

Attendance at SENCO Coffee
Mornings and Parent Forum meetings
increases over time.

Parents actively contribute to

discussions about their child's
strengths, needs, targets and

provision.

Parent feedback informs school
decisions, inclusion priorities and
provision development.

Families report increased confidence
in supporting their child's learning,
wellbeing and development at home.

Leadership and Culture

Parent voice is embedded within
whole-school inclusion planning and
evaluation.

School leaders demonstrate a
commitment to meaningful co-
production with families.

Feedback gathered through Parent
Forums contributes to ongoing
improvement of inclusive practice.

An open and positive culture of
communication exists between school
and families.

Assessment and Identification

Parents feel confident in sharing
concerns and seeking support at an
early stage.

Emerging needs are identified
promptly through effective
communication between home and
school.

Family insights contribute to a more
accurate understanding of children's
strengths, needs and barriers to
learning.

Parents are actively involved in
Assess-Plan-Do-Review processes.

Provision and Intervention




Families understand the purpose and
intended outcomes of support and
interventions provided.

Parents receive practical advice,
strategies and signposting that enable
them to reinforce learning and
wellbeing support at home.

Increased collaboration leads to
improved consistency between home
and school approaches.

Support plans reflect both school and
family perspectives.

Participation and Belonging

Parents report that their children feel
safe, valued and included within the
school community.

Families from all backgrounds are
encouraged and supported to engage
with school life.

Pupils with SEND and other
vulnerabilities participate fully in
learning, enrichment and wider school
opportunities.

Parent feedback indicates an
increased sense of belonging within
the St Crispin's community.

Inclusive Learning Environment

Families contribute to the ongoing
development of inclusive practice and
learning environments.

Parents understand how classroom
adaptations, support strategies and
inclusive approaches help their
children to succeed.

Collaborative working supports
improved engagement, confidence and
independence for pupils.




Review of the previous academic year

From year two, you should outline the progress you made towards your intended
outcomes during the previous academic year and explain how this was assessed. In
doing this, you should note the impact that your strategy had on pupils’ engagement,
participation, attendance, sense of belonging, and attainment. This should include a
reflection on the positive outcomes achieved for children and young people with
additional needs and SEND.

You should critically review what aspects of your strategy worked well / did not have
the intended impact and explain how this has informed your drafting of this year’s
strategy.

To support this, you should use:

e Data from the previous academic year’s national assessments and
qualifications, once published (a note of caution can be added to signal that
pupils included in the performance data will have experienced some
disruption due to Covid-19 earlier in their schooling, which will have affected
individual pupils and schools differently).

e Information from summative and formative assessments the school has
undertaken.

e School data and observations used to assess wider issues impacting
inclusion, including access to learning, attendance, engagement, and early
identification.

Further information (optional)

Use this space to provide any additional information you think necessary to help
others understand your strategy.
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